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Editorial:
Engaged Participation

By Jean Gordon & Linda O'Toole

Introducing Engaged Participation

Welcome to Issue 3 of the Learning for Well-being Magazine. This magazine focuses on
illustrating the vision of Learning for Well-being, which is helping to create and encourage
inclusive and supportive societies where each and every one of us learns to realise their
unique potential throughout their lives. Each issue centres on a theme of interest to the
LAWB community. We aim to bring together contributions with differing perspectives on
the theme. In this issue we introduce a new section — Viewpoints — which will include two
or three short personal perspectives in addition to the longer articles. Our intention is to
invite people to contribute their thoughts on the theme whether through a written or a
visual piece.

We selected 'Engaged Participation' as the theme for Issue 3 essentially because change
for the better in our society can only come about through involving everyone, children and
adults, in decisions that affect their lives. Engaged participation is about having some
control over your own life in the context where you live. It necessarily links you to other
people and requires you to develop skills and capacities for making decisions about your
life. It also requires an understanding of how those decisions relate to other people and
the environment. Fundamentally, while taking very different forms, participation refers to
the vision of the world we want to live in and being part of making decisions which will
contribute. Understanding the difference between rumour or 'false facts' and solid
information (such as that about climate change), which deeply affect the lives of people
all round the planet, but is in some quarters challenged.

The choice of the phrase, engaged participation, implies that participation primarily
involves the process of participation, and the choice made to engage, beyond legal or
formal structures (e.g. Children's Parliaments, local citizen structures, etc.) however
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important the latter. Hence we decided to focus on the practices and tools that support
engaged participation, rather than theory or concepts. The articles in this issue cover

the immediate environment (such as the family, the school); the community (such as local
community-based activism); international (such as those interacting beyond their immediate
environment or impacting media or global organisations). We hope that you will see a wide
range of actions demonstrated that are making a difference in the lives of children, young
people and adults.

As context for the articles we would like to reflect on links between rights (such as children's
and human rights), participation and well-being. Participation is fundamentally about
democracy and as such is enshrined in both the Universal Declaration of Human Rights and
the UN Convention on the Rights of the Child (UNCRCQC). In Article 12, the latter
unequivocally states that:

States Parties shall assure to the child who is capable of forming his or her own
views the right to express those views freely in all matters affecting the child, the
views of the child being given due weight in accordance with the age and maturity
of the child.

Furthermore, Article 13 goes on to say that:

The child shall have the right to freedom of expression; this right shall include
freedom to seek, receive and impart information and ideas of all kinds, regardless of
frontiers, either orally, in writing or in print, in the form of art, or through any other
media of the child's choice.

Turning to the Declaration of Human Rights, Article 19 states that:

Everyone has the right to freedom of opinion and expression; this right includes
freedom to hold opinions without interference and to seek, receive and impart
information and ideas through any media and regardless of frontiers. And Article 20
states that: Everyone has the right to freedom of peaceful assembly and association,
and that (Article 21): Everyone has the right to take part in the government of his
country, directly or through freely chosen representatives.

One could consider the statement of these rights as technical or abstract, which is why it

is important to understand the fundamental effect on children and adults of being able to
exercise these rights as well as consider how they are exercised. In recent years there has
been much discussion about links between developing the mechanisms to ensure rights in
practice and whether or not there is a direct link to enabling well-being. It is well stated by
Lundy: For a partnership between child rights and child well-being to be effective and
genuine, it is not enough to employ a veneer of child rights discourse to boost the case for
well-being in national and international arena: there must be both real understanding and a
willingness to engage with the rationale, content, and underpinning principles of children’s
human rights (Lundy, 2014. P. 2443). But what is meant here by well-being?
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There are different explicit and implicit definitions of well-being. We see it as a process
that continues to develop throughout life: 'realizing our unique potential through physical,
emotional, mental, and spiritual development in relation to self, others and the
environment', i.e. engaging in life as whole persons whereby children are encouraged

to grow and develop and adults continue to develop their human capacities

(Learning for Well-being).

More specifically, it is clearly interesting to look at the dimensions highlighted by children
and young people. The following examples from research give us some indications of
aspects that are important to children and young people. In research undertaken by the
New South Wales Commission for Children and Young People in Australia entitled 'Ask the
Children: overview of children’s understandings of their well-being', 126 children and young
people aged 8-15 years across New South Wales were interviewed in detail about what
well-being means to them (Fattore et al., 2009). The dimensions highlighted by the
interviewees as important were: agency — having some control over everyday life; having

a positive sense of self; and security & safety including relationships and trust. Recent
research in Norway observed and talked to children in early childhood education and

care provision (i.e. 4-6 year olds) and concluded that agency and participation were also
important to these younger children: they appreciated having a choice about the activities
and use of time and being consulted on what they would like to do (Beate et al., 2015).
This is further emphasised by Lundy:

Its relevance for child well-being is clear: children’s ability to influence their own lives
should be looked at in its own right as a core aspect of well-being, and secondly,
any process purporting to measure outcomes from a child rights perspective should
comply with it by engaging with children from start to end in a meaningful way.
(Lundy, 2014, p. 2444)

Is it different for adults? In 2008 the New Economics Foundation was commissioned by the
UK government’s Foresight project on Mental Capital and Wellbeing to develop a set of
evidence-based actions to improve personal well-being. The project aimed to analyse the
most important drivers of mental capital and well-being to develop a long-term vision for
maximising mental capital and well-being in the UK for the benefits of society and the
individual. The concept of well-being they developed comprised two main elements:
feeling good and functioning well. The latter included experiencing positive relationships,
having some control over one’s life and having a sense of purpose.” Martin Seligman in his
book, Flourish, sets out a theory of well-being as a construct, identifying five elements that
can be measured both objectively and subjectively - PERMA. They are: positive emotion,
engagement, positive relationships, meaning, and accomplishment. He underlines that
well-being is plural in method as well as in substance and is something developed over the
course of our lives (Seligman, 2011, pp. 16 & 25).

The picture building up here is that participation (or engagement) acts as a bridge between
what is enshrined in children's and human rights and dimensions of well-being presented in

1 http://neweconomics.org/2008/10/five-ways-to-wellbeing-the-evidence/?_sft_issue=wellbeing
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different types of research, including qualitative research with children and young people.
The common aspects are agency (having control over one's own life and impacting on
decisions affecting one's life) and engagement, going from the simple aspect of being
absorbed by a task to a conscious decision to involve oneself with others. In many ways
these two aspects are entwined in the notion of engaged participation, as highlighted in
the articles in this issue.

Concerning agency in the context of participation, If children are to be able to express their
views, it is necessary for adults to create the opportunities for children to do so (Lansdown,
2001). Furthermore, there is no lower age limit imposed on the exercise of the right to
participate. Very young children are capable of both holding and expressing views, as long
as appropriate forms of expression are used (Lansdown, 2005).

‘In other words, children, from birth, start to develop the skills and competences
for participation. However, the responsiveness and respect they receive from
caring adults and their surroundings will enhance and support the development
of these competences and characteristics.” Respecting their right to be heard
‘necessitates a preparedness to create the space to listen to their views in ways
appropriate to them — through music, movement, dance, story-telling, role play,
drawing, painting and photography, as well as through more conventional
dialogue. This requires the provision of time, adults willing to listen, and
environments in which they feel safe and comfortable’ (Lansdown, 2005).

Though Lansdown was talking about children, there are also many adults in society,
particularly those living in vulnerable situations who also have a right to be heard and to
participate in decisions affecting their lives. As Tomlinson wrote in his article in issue 2 of
the Learning for Well-being magazine, 'The processes and tools Synergos uses recognise
that for many of the participants in our initiatives, this is often the first time they are
being asked to observe the system they are seeking to change, step into the shoes of
others, and reflect individually and collectively on what they have learned — and then
experiment with solutions they own’.?

This brings us to the opportunities for scope and quality of participation which are
powerfully illustrated by Roger Hart in the figure on the next page:

2 https://www.l4wb-magazine.org/mag02-art09-tomlinson
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Roger Hart's Ladder of Young People's Participation

Rung 8: Young people & adults share decision-making

Rung 7:Young people lead & initiate action

Rung 6: Adult-initiated, shared decisions
with young people

Rung 5: Young people consulted and informed
Rung 4: Young people assigned and informed

Rung 3: Young people tokenized*

Rung 2: Young people are decoration”

Rung 1: Young people are
manipulated*

Note: Hart explains that the last
three rungs are non-participation

Adapted from Hart, R. (1992). Children’s Participation from Tokenism to Citizenship.
Florence: UNICEF Innocenti Research Centre.

We can see how easy it is for participation to be tokenistic, even just manipulation, however
genuine the original intentions may be. The types of ‘engaged participation' illustrated by
the articles in this issue of the magazine probably start somewhere between rungs 5
(consulted) and rung 6 (making decisions.) This ladder provides much food for thought in
the ways we engage with both children and adults and the range of possible outcomes.
The testimonial below taken from the 2012-2013 Annual Report of Funky Dragon (the
former Children and Young People Assembly for Wales until 2014) gives us an example

of the importance of agency, of being able to make decisions that affect one's life, and
ultimately a dimension of well-being:

‘My time with Funky Dragon taught me lots of things, but probably the most important
thing | gained which will stay with me forever is a real understanding of the importance
of allowing the people who will be the users/beneficiaries of a service to take an active
role in developing that service from a very early stage. Funky Dragon is a great example
of how that can (and should) work with young people, but the same is true for
everything and everyone — there's no point in trying to second-guess what people want
or need, you have to give them the opportunity to voice their opinions and then use
that as the basis for going forward.’ Erica Borley, 2005-2007

The Articles

This issue contains two Viewpoints and eight Articles which are presented here briefly.

We start off with two personal perspectives written by Ted Simonds ('The tempting range’,
Middlemarch, and me) and Polyxeni Papageorgiou (Why I've become involved in
organisations and activities based on children's rights, in particular the right to
participation?). CATS (Children as Actors for Transforming Society) is an 'international
learning community of children, young people and adults that collaborate to explore and
improve ways in which children, with all their diversity, participate in decisions impacting
their lives' (Paz and Pinto, 2016). The annual, international forum brings together about
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300 participants every year: delegations of children's and youth organisations from many
countries (frequently involved in advocacy for children's rights), as well as families and
individuals. Following the 2015 forum young people made a proposal to the CATS partner
organisations to integrate more young people as partners in the governance, planning and
delivery of CATS. The group decided to call themselves MEOW — Making Earth Our World.
The two Viewpoints were written by members of MEOW reflecting on why they had
become involved in children's rights organisations and the importance of participation

for them.

Moving on to the articles, the first one, Quest for Inclusion: a Story of Active Participation,
written by Jacqueline Tordoir, is based on an interview with drama teacher, Carl Robinson,
who works at the International School of Brussels. The article centres on how his
pedagogical approach encourages the inclusion of all pupils in activities proposed through
trust building, and creating safe environments where risk-taking is encouraged. The article
followed his school production of The Jungle Book, and the experience of one student,
classified by the school as a ‘special education' student. The article recounts how the young
person ended up feeling part of the whole group during the process of rehearsing and
performing. It centres, in particular, on ways in which this teacher, whose conviction is that
difference is not just acceptable but something to be cherished, manages to make pupils
feel that they all have something unique to contribute.

The second article, Strategies for discussing and managing power dynamics in
intergenerational groups by Bijan Kimiagar and Aysenur Ataman of the Children’s
Environments Research Group, offers specific tools and activities for working with groups of
diverse ages and backgrounds. Just as importantly, Bijan and Aysenur provide the rationale,
challenges and keys for effectiveness in implementing these activities with groups of adults,
youth and children. Their methodologies support participation of children in all groups.
While they are particularly focused on using them with civil society groups as essential
elements for a democratic society, they argue convincingly that these same methodologies
support all groups in dealing with explicit and implicit power dynamics.

In the next article, Hearing All Voices — Transforming the Lives of Vulnerable Youth: The
power of participation, the authors (Carolyn Conway, Grazyna Bonati, Liz Arif-Fear and
Tricia Young) focus on how the process of young people’s participation has transformed
the lives of the young people and adults who participated in ‘Child to Child’s Hearing All
Voices' project in London schools from 2013-2016. At the start of the programme all the
participants were considered at risk of becoming NEET (not in education, employment or
training), some were low academic achievers and many were highly disengaged. The article
describes the project activities and, in particular, how the young people gradually became
more active and engaged. It discusses impact, highlighting significant transformation
evident at multiple levels. The authors conclude that the benefits were substantial for both
adults and young participants and they emphasise the importance of introducing such
initiatives in schools with younger children to enhance their life chances before the process
of disengagement and consequent marginalisation from their education and communities
begins.
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The next two articles focus on participation of young people through news media. In
Making the youth's voice heard: The story of a child can change the world, Tako Rietveld,
formerly a reporter and presenter for the Dutch National News television, shares his
personal stories on recognising the importance of listening to and allowing young people
to express their views. Tako has established himself as 'the first children’s correspondent in
the world' and describes how he is establishing a network of youth correspondents. His
focus is on both the benefits for youth of finding ways to express their thoughts and
feelings, and on the different perspective their views offer to adults.

Publisher and children’s rights activist Elise Sijthoff describes her engagement with children
and the news media in her article, Children’s natural curiosity — the basis for the Children’s
International Press Centre: Engaged participation from the home and the classroom to the
world around. Through compelling stories of children, Elise describes two levels at which
the Children’s International Press Centre is operating: one level is through opportunities
for youth to function as reporters and interviewers on national and European political
institutions; a second level is through methodologies developed for classroom teachers to
integrate children’s questions and news into their learning. In both instances, the effort
is to foster a two-way flow between children’s everyday lives ('news') and the political
decisions ('News') that impact their lives so that young people are engaged in their
societies and sharing their perspectives freely.

The article by Marie-Thérése and Jean-Guy Dufour, entitled, Another world is needed;
together it is possible: The experience of the Social Forum in Ivry sur Seine (France),
presents briefly the history of the World Social Forum and then goes on to look at how

and why a group of activists established a Social Forum in Ivry sur Seine, a suburb of Paris.
The article discusses some of the very significant experiences they have had over the last

13 years in seeking to move forward their objective that is: Help the maximum number of
people in our town to flourish as citizens with the desire and feeling that they have the
capacity to contribute to building a more human society, which is increasingly needed;

and to understand that this society of 'well-being" will not emerge without their contribution
and that they will never feel good in themselves if they feel disinterested or powerless.

In the next article, Khulani Nande — Grow More, Carol Gorelick describes her experiences
in bringing organisational learning approaches to two under-resourced community schools
in South Africa as part of a four-year action research project. Carol, a systemic change
facilitator, was part of the ABC Connects team that worked with the local communities to
help them envision priorities for the school and to use their own resources and local
entrepreneurship to implement positive changes. The successes, as well as the challenges,
of community participation are highlighted.

The final article, by Adrian Hristescu, a youth worker in Romania, is entitled Not another
article on social inclusion: youngsters with disabilities, the hidden gem of youth work.

It examines issues of participation in the context of youth work and working with young
people with a disability. He starts off by telling the story of his and the other youth workers'’
experience of initially feeling stressed about working with visually-impaired young people
due to their own misconceptions. The article then examines, in the light of these
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experiences, how peer education, in this case among youth workers, can be used to tackle
these misconceptions and fears, making youth workers more open to being inclusive in
their work.

We hope that you will enjoy this issue and that it will stimulate you to go out and engage!
References

Beate E., Sandseter H. & Seland M. (2015). Children’s Experience of Activities and
Participation and their Subjective Well-Being in Norwegian Early Childhood Education and
Care Institutions, Child Indicators Research, Published online: 11 November 2015.
http://link.springer.com/article/10.1007/s12187-015-9349-

8?wt_mc=Affiliate. CommissionJunction.3.EPR1089.DeepLink&utm_medium=affiliate&utm
source=commission_junction&utm_campaign=3_nsné445_deeplink&utm_content=deeplink

Fattore, T., Mason, J. & Watson, E. (2009). ‘When Children are Asked About Their

Well-Being: Towards a Framework for Guiding Policy’, Child Indicators Research, 2, No.1,
pp. 57-77. http://link.springer.com/article/10.1007/s12187-008-9025-3

Hart, R. (1992). Children’s Participation: From Tokenism to Citizenship, UNICEF.

Lansdown, G. (2005). ‘Can you hear me? The right of young children to participate

in decisions affecting their lives’, in Working Papers in Early Childhood Development

(The Hague, Bernard van Leer Foundation Publishing).
https://fr.scribd.com/document/65104674/Can-You-Hear-Me-the-Right-of-Young-Children-
to-Participate-in-Decisions-Affecting-Them-1

Lansdown, G. (2001). Promoting Children's Participation in Democratic Decision-making,
UNICEF, Innocenti Insight, Florence, Italy, ISBN 88-85401-73-2.

Lundy L. (2014). ‘United Nations Convention on the Rights of the Child and Child Well-
Being'. In A. Ben-Arieh et al. (eds), Handbook of Child Well-Being, DOI 10.1007/978-90-
481-9063-8_94, # Springer Science+Business Media Dordrecht 2014.

Paz, M. & Pinto, LM. (2016). ‘A magic recipe for seeing children as competent partners’,
in Learning for Well-being Magazine, published by Universal Education Foundation.
https://www.l4wb-magazine.org/mag02-art02-paz-pinto

Seligman M.E.P. (2011). Flourish. A Visionary New Understanding of Happiness And Well-
Being, Atria paperback, New York, London, Toronto, Sydney, New Delhi.

Editorial: Engaged Participation 8

This work is licensed under the Creative Commons Attribution-NonCommercial-NoDerivatives 4.0 International License: http://creativecommons.org/\icenses@



ing for
Le?ng Magazine (3)

Published by the Learning for Well-being Foundation
www.l4wb-magazine.org

Simonds, T. (2017) ' "The tempting range", Middlemarch, and me’,
in Learning for Well-being Magazine, Issue 3, published by the Learning
for Well-being Foundation.

Viewpoint:
"The tempting range’,
Middlemarch, and me

By Ted Simonds

Preamble

As a student of English Literature, | am well aware | read more poetry, novels, and plays
than | do much else; yet while my life revolves around literature, it doesn’t mean my
discipline and | aren’t already linked to the rest of the world. For me, to study literature in
any sense, to merely read, is to open one’s mind to the lives of others living in other times
and other places. To read is to learn, to widen your perspective. It is what George Eliot
called the “unravelling of human lots’. It is what | have gradually come to appreciate
through my participation in youth-led projects, and has become a cornerstone of my
personality and a guiding principle of the path | hope to take through life.

It begins

At the age of 11 | became a member of my county-wide Youth Council. The youngest from
my school, | would attend bi-monthly meetings with other young people from other schools
and groups in my county. We would set ourselves annual goals, on which we would work,
from ways to encourage young people to use the Welsh language locally, to making sure
looked-after children were engaged in changes to Council procedures. | was able to meet
professionals, and make friends with people whom | would never have met, and work with
them towards a common and, importantly, self-decided common good. Councillors, youth
workers, and health professionals were there for us and with us. | was exposed to a world
that lay under the machinations of the world I lived in. Vitally, it marked the point in my life
at which | started to think more widely about my place in the world. There were people
beyond my family, and beyond my high school, for whom | could improve things.
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This was most powerfully brought to my attention when | was working with a group of
looked-after young people (meaning they came from care and foster situations) with whom
| worked in redrafting their ‘Corporate Parenting Plan’, to make it more accessible to those
who were impacted by it. This document was huge, unwieldy, and heavy. Never before had
| been made to address my underlying privilege in having been born into a family. This is
not to say that the kids | worked with were inherently down-trodden. They were just like me,
but where my relationship with my parents was unspoken, theirs was codified and over 40
pages long. The Local Authority was their parent, and the parameters had to be written
down. Looking back, this experience is one | think of, among many, that is emblematic of
the time | came to question the parts of myself that | was given, that other people have to
work for. These weren’t problems that | had ever been made to think about, it wasn't some
distant land, it was my town and my county.

What lay beyond the bounds of my own context? It was seven years until | left the Conwy
Youth Council, my work with them was formative not just in establishing the Youth Council’s
place in the County, but for me as an individual. It was when | was beginning to realise my
own privilege, and potential to influence improvements that could have real life impacts on
people.

At the age of 15, | was chosen to represent my local youth council at the National Youth
Assembly in Wales. Not only was this a bigger organisation, but the capacity to influence
change was national rather than regional. The biggest project | was involved in during my
time on Funky Dragon (the name of the youth assembly) was my involvement in CATS.

CATS

Just after | was elected, | was chosen to form one of a group of young people who had
been invited to participate in a conference in Switzerland called CATS - Children as Actors
for Transforming Society. This was the culmination of all my previous experiences, and a
moment where the speed at which the web of human lots was unravelled at its fastest.

| arrived there and was met with a week of work and experiences unparalleled in my
previous experiences. | will take just a few moments as illustrations.

In my community group there were ten young people (my 16-year-old self included). Four
from Wales, two from Nicaragua, three from Peru, and one from Latvia. The only people
who spoke English were those from Wales and Latvia, and the only ones who spoke Spanish
were from Nicaragua and Peru. It was chaos, trying desperately to communicate and share
our experiences of youth participation. In another way it was eye-opening (as any of us can
attest) to see how much we seemed to understand each other.

A young boy from Peru managed to tell us about how his village flooded every year, killing
more children than any other demographic. He'd worked with a group of other children to
raise awareness of this problem. This was real life. It made us all think. Yet it wasn't just
these cataclysmic differences of nature that provoked thoughts, there was a more nuanced
cultural difference that is etched on my mind. Uso Mi Voz Contra El Maltrato Infantil. | saw
these words written on the t-shirts, badges, bags of the children from Nicaragua, but |
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couldn’t speak Spanish. It was only after an attempted forum theatre that | realised the
words had a saddening and empowering meaning. Child abuse is one translation, maltrato
means mistreatment or maltreatment, so el maltrato infantil may not carry the same
weighting as child abuse does in the UK, especially in the wake of the wave of historic
child abuse cases of the past few years.

In the activity, we had to recreate an act of classroom advocacy: in our Anglophone
conception it was about school councils, representation, and Article 12. In the Latin-
American conception, it was the teacher who struck the child. Golpear was another word
lost on me. Accompanied with actions of a fist (or an open hand) it all made sense. The
commonality of the mistreatment of children was something institutionalised, in the family,
school, and beyond - a far cry from the kind of experience | had ever had. It caused us to
look at each other with mouths agape, but to them it was so normal it was pastiched with
pantomime joviality. It was so normal to them. It was a process of learning that a different
reality existed beyond the scope of my own.

| then went on to get involved in the running of CATS, something | still do. To me, CATS is
a space for children to work together, united by an underlying sense of what they want to
do while learning about the different lives they live.

Beyond my lot

Here, | return to George Eliot and her assessment of our capacities to understand other
people’s lives, of which she says in her novel Middlemarch (arguably my favourite) that in
‘unravelling certain human lots... all the light | can command must be concentrated on this
particular web, [meaning her lot] and not dispersed over that tempting range of relevancies
called the universe’. This is where | depart from Eliot, whose project was a novel. | am not
writing a novel, and that ‘tempting range’ is particularly alluring. My life and experiences
have led me to peer out from my own particular web to catch a glimpse of that which can’t
be caught in literature. | want to be part of the machinations of the world | want to see,
rather than merely be an observer.

Author

Ted Simonds is an English Literature undergraduate at the New College of the Humanities
in London. Aged 20, he is also a core team member of CATS (Children as Actors for
Transforming Society). Before this, he studied in North Wales alongside being the Chair
of Conwy Youth Council for seven years, and a member of the Welsh Youth Assembly.
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Viewpoint:

Why I've become involved in
organisations and activities based
on children’s rights, in particular
the right to participation?

By Polyxeni Papageorgiou

When you are considered to be a child, you are meant to have a specific mindset followed
by certain characteristics. Children are often treated as if they are incapable of contributing
to society in an effective way regardless of the fact that they are part of it. An example told
to me by a wonderful woman was that, people often ask adults how to build a children’s
park without asking children themselves how they would prefer it. In other words, there is
this mentality of adults thinking that children cannot have a say or that children cannot
understand or vice versa, and therefore there is a huge gap between the two.

My little ‘excuse’ for participating and getting involved in organisations and activities that
are based on children’s rights and participation is the fact that they make me feel a sense
of equality and determination for a better future. It works as a way of appreciating life and
feeling accepted and appreciated by society. It is very important to be able to express
yourself freely to anyone and know that they hear you and value your opinion. Personally,
| believe that if children and adults worked together there could be some great results in
our societies along with greater respect towards each age. Children might not be able to
explain what rocket science is or how the common market works, but they sure can tell us
their opinion about what they think of matters that affect them, such as education and
entertainment.

| was keen to realise that there are so many organisations, delegations and forums that
focus exactly on children's rights and participation and whenever | have had the chance to

Why I've become involved in organisations and activities
based on children's rights, in particular the right to participation?
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| tried to get involved. Cyprus Children’s Parliament was something | experienced for two
consecutive years. Not only did it increase my knowledge on my rights as a child but it also
helped me develop as a person and think about how we as children can make a better
future and become active members of society. | have also been involved with CATS since
2014. CATS stands for Children as Actors for Transforming Society; it is an international
forum held yearly in Caux Palace, Switzerland. It started in 2013 and every year gathers
people of all ages, origins and ‘social classes’ to work for a week on children’s rights and
participation, have fun, get inspired and adapt with the Spirit of Caux. | could write pages
and pages on how this forum has inspired me, changed me and educated me as a person.
Each year has a different theme, people, vibe and outcomes. What is most important about
it though, is the fact that we all come together and work together and share ideas and
thoughts about children's rights and participation in society as a team without adults or
children. Only with People.

As | said previously, | could write so many things about CATS and Cyprus Children’s
Parliament and why for me children’s rights are important. In my opinion, everyone should
be able to feel important and be able to share their thoughts, concerns and ideas with
people. Why should this be a limitation for children? It is very important to feel accepted by
society, and feel like you are being taken into consideration and matter as a human being.
It is even more important to feel okay in your own skin regardless of colour or age or origin.
We all need to understand what falls under the umbrella of Equality and its importance.

To sum up, these were some of the reasons why | love being involved with such matters.

| myself am not old, neither am | young. | am an 18-year-old girl who doesn’t need to be
categorised in any section of the two. Each age has its grace and needs to be respected
and appreciated. Getting involved in such activities reminds me of what is really important
in life and gives me strength and energy to work for a better me and a better future for this
world. For me, it does not matter what your age or background is. Everyone is important
and children’s rights and their right to participation should be taken into full consideration
when thinking of the future of this world. Simply because they are the future and they
deserve a world based on the right rationales and principles.
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along with my 3 brothers and sister in the coastal town of Limassol. | was always interested
in activities that helped me broaden my horizons and expand my knowledge and by 2013
| was a member of Cyprus Children’s Parliament. In 2014, | visited CATS for the first time
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